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Project SCHOOL (School Concernedﬂulth Helplng Others',
Objectlves and Learning) 4is a program developed “to prevent dropping-
out through group counseling, parent counseling, and posmtlve
‘reinforcement. Project SCHOOL operates as a dropout prevention.
_program in, grades 1-12, Teachers and counselors, ‘uéing a locally .
- developed check list and other. materials, identify 120- 150”students
,they feel are potential dropouts. The objeptlve of the,project was to
slgnlflcantly reduce the dropout rate in the:Rawlins Publlc Schools.
.One -of the.-major facets of the program.was to ehlist support in both
‘tbeéschool and community to bring available resources to bear in amn
attempt to increase the. holding power of the puhllc‘schools. These .
students are.scheduled into special counseling sessions one hour. per -
. week. The parents are contacted individually amnd asked to attend a. -
two-hour discussion group conducted by a qualified counselor once
~ every two weeks. Both groups are small enough so that those attending.
" feel fre@ to discuss: tleir problens. High interest-guidarnce materlals
.are madeeavallable to both parents and students. Parents are
encouraged to become. interested in the school, and their child's .
progress ‘and any special problems that may exist. The students- o
receive an incentive "award for attending thelr counse11ng session and
- for getting their parents to attend the evening sessions. The >-
incentive -awards consist of tickets “ffor local entertainment v
establishments and drive-in- restaurants. Inservice training ‘sessions
were conducted for the progect counselors and the teachers who uere
to be 1nvolved in the selectlon of the students, (Authorb
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* EARLY DEVELOPMENT OF PROJECT SCHOOL ! ~

The Rawlins' schools have traditionally had a hxgh dropoun rate com=~
pared with the rest of the state of Wyoming. Rawlins High séhool, at the -
end of 1971, had the highest dropout rate in the state. A need was felt
by many community and educational leaders that somethxng needed to be :
done to reduce the high number of dropouts. Consxderlng the fact that - .
about 33% of the parents of these dropouts had not graduated from high
school, it was felt that a dropout prevention prog;ém would be needed
which would involve positive involvement of the cﬁildren 'S parents.

Under the auspices of Title III, a federal title program funded for
Innovative and/or ‘Exemplary Projects, a program wﬁs written and developed

to include counseling for potential dropouts baged on some forms of : 2

g behavior modifications and positive reinforcement in conjunction with q .
parental involvement. The major components of the project entitled "Pro- "ﬁ-
posal for the Development of an Innovatiwve Program That Will Curtail the ﬁ;.

Dropout Problem and Identify and Serve the Needs of Potential Dropouts"
‘rwerc group counseling, parental counseling and positive rexnforcement.
Later the title was changed td SCHOOL (School Concerned with Helpi
Others Objectiyes and Learning)s_.Dufing the €arly developmental tages
Y the pro:ect an extensive effort was made’ in the communhity to compile '
" an accurate profile on the school dropout in Rawlins, Wyomlng, in the
selection of students for this project. -

BRIEF DESCRIPTION OF PROJECT
- Pro;ect»SCHOOL is loqated in Rawlins, a community of 10,000 persons
-in southcentral Wyoming. It is basSically a "blue collar" area with min-

° ing, railroading and other types of resource development being the major
occupations. ‘Approximately 25% of the population is Mexican-American._
‘Phe community is growing and attracts a good deal of ‘transient population.
Theb.gchool: district.-has a pupil population of 2500. Seven hundred Pupils,

+ grades 9-12, are housed in a.modern physical plant. A broad range of

cpurge offerings is availaBle and emphasis is .placed on‘ vocational-techni-'
cal.subjwcts. Psychologﬁpal services are ava;lable and a»learning dig=-
abilities teacher is assigned to each school. A majority of the students
take jobs in the community upon graduation. The student populafiion scores

about average on nationally normed tests. |

'
Cea . 0

Project SCHOOL operates as a dropout prevention program in grades
1-12. Teachers and counselors, using a locally developed check list and
other materials, identify 120-150 students they. feel are potential drop-~
outs. The objective of the project was to significantly reduce the drop-
dut rate in the Rawlins Public Schools. One of the major facets ¢of the
program was to efilist support in both the school and community to bring
available resources to bear in an: att'mpt tp-incredse the holding power of
the public schools. These studerits are’ scheduled into special counseling
sessions one hour Per week. The parents agg contacted individually and-
_asked to attend ‘a two - hour discussion grfup conducted by a qualified
counseloy once eyery two weeks. - Both groups are small enough so that
those attending feel free to discuss their problems. High interest guid-
ance materials are made available to hoth®parent$ and students. Parents

are encouraged to become interested in the school, and their child's pro-
. o . .
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gress and ony. special problems that may exist. The students receive an
fncentive award for attending their own ¢ounseling session and for getting
thelgégjijnts to attend the evening - sgiong, The incentive awards consist

of tickets for local entertalnmenﬁ establlshments and drive-in restdiurants.
: -
Inservice training sessions were a?nducted for the project counselors
and the teachers who were to be involved in the selection of the students.
" It was essential that the total school staff become aware of the program 4
objectlve and the methods used to reach that objective; thérefore, the
;.' project director assumed the responsibility of dissemlnating 1nformat1on
about the projéct to the staff.

\ THE DROPOYT DILEMMA -
- The basic strategy of project SCHOOL waégio use a wide range of invol-

. vement activities and inducements to form a team on the positive side of -
the ﬁroblem. This team was not just a core of specialists but a team repre-
sgntative of the entire community, with members of each segment of society
doing what they coulg to mitigate the role their group plays in the dropout
problem. |The involvement of these groups has since become a part of the
overall solution to the problem. Students, parents, teachers and members
of the business community - the total educational gommunity - were involved
in an attempt to decrease the number of students who were dropping out of
school. - ) . -

First, students, parents and teachers were to be involved .along with
the business community and the total educational community. -
A general premise which was accepted is that there are few dropouts .

"among the highly motivated students who early become ach&evers, and who

mutually applayd and are applauded by the present system of academic and o

athletic achievement. BAn effort was consciously made to widen this base

among the students ji" general by (a) understanding of goals of education,

as traditionally established (b) increasing the number of students who are
honored, applauded and given notice by the educational establishment (which

now includes Project SCHOOL) (c) increasing the number of teachers, parents '
and students who have an oveddew of the problem, the ramifications,’ the

possible impact on their lives, welfare'and ambit}ons-and why are invited

to innovatively do something about the dropout problem.

o The writers also determined that the project, i€h it were to succeed
and meet its objective, must be adequately funded. As a result, the Pro-
ject SCHOOL program was written in a basic naturﬁ'which would be quite
nonFestricted and uninhibited.

The writers felt that the real dropout suffers not only an abortfng
of his formal education and certificate program, but sometimes an emotional
breach with the establishment in most forms. The students who thgpugh
guidarice from the school system arrive at another viable route of learn-
ing progress may be dropping down from the ideal or majority route to one
of self development, but they are not dropping out of the struggle, rebell-
ing with society, nQr giving up the hope. ,
Rawling, Wyoming, has'a_iarge minori{xﬁgf Spanish-speaking and Mexican-
American descendants. _Although community a school relationships are pos-
&yive, the’ dropout ratio among the minority was percentage-wise greater
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v than in the English speaking segment of the student bOdy

This problem was dealt w1th in’ setting up parental groups ‘of cross-
‘cultural content to.promote communicatign; also, special concentration was
! _made at Pershing Elementary School where the minority percentage was 65%.

o

Project SCHOOL also provided effort and insight into what possible .
programs coyld be included in the ex stnng academic structures to deal N
with the potential dropout. The progect attempted to obtain knowledge
about why the students drop out and what factors can be used to identify
the potential dropout, consequently this knowledge could be applied to P
reduce the dropout rate. o .

Project SCHOOL initiated certain innovative. techniques, unique to
the project and the Rawlins school system. Group counseling was initiated -
and extended to the Rawlins schools.so that all studentg had an opport—
unity to participate. A reward system was initiated~and installed with
major emphasis on the -target population: potential dropguts. Parents
_-were an integral part of the project and involved-in bi-monthly meetings
“with school personnel. Programs were of a wide variety, covering all
agpects of the educational environment as well as the home. .
Project SCHOOL was Carbon County School District One's.attempt to- at
least confront the problem apd credte an awareness of. the dropouts' prob=~,
- lems and situations. Nationwide, the dropout problem is a worsening sgitu-
« ation. The writers felt that changel in curriculum attitude and innovation
were needed to effectively counteract this growing problem. '

- B

«

Braulio Alonso, a fotmeé president of the National Education Associa~
.tion (NBR), has commentkd, " the American dream of creating and building an
educational opportunity for all is still.-a dream and far from ruition.
For millions of Americans affected by race, .color and place of abode, this
dream is farther away than ever--~it has disappeared in some places.”

"Today the high school diploma is practically a nece sary

f;' gertificate for employment. But in our large cities, frustration ¢
e and despair run high. Here, about twokthirds of the unemployed
* - _never finished high school; and thoge who do because of c§lt-

R * ural disprientation, environment and q poor educational opport-~

unity haVe an inadequate education." -

pavid Seldén, president of the Ameri¢an Federation of Teachers (AFT),
views the dropo&g as the institutionalizing of academic failure and the
result of "the ifisidious influence of the laws of economics on &ducational
theory and tactics " A v

In_testimony before the Senate Select Committee on Equal Educational
Oppertunity on October 5, 1971, Selden said that hdlf the children who
enter first grade never made it through the 12th, having become somewhere
along the line "dropouts, fallouts or pushouts."” He added, "the idea that

. half our children are not worth educating geems monstrous, and yet thig is
exactly the effect of what we are now doing. 1In effect, our schools are
based on the concept of the 'marginal child'.”

.

"In economics, -the marginal product is that which is barely-

[El}\[(:‘, : ' v l

i e R .o~ s




- worth producing. The fiarginal child i that childhhmo, in the
judement  of our sotietly, is just barely worth the cost of

educating. Those'who fall below that line-. . . the sub-
marginal Oneq‘, .. . are rejected or discarded in exactly the ~
same way submdrginal products are thrust out of the market ~ T
places . . . except that humans, unlike submarginal automobiles,
soap or breakfast foods 4o not just disappear, they become a
R part of eur unémployment4 welfare, crime and riot statistics,"”
Leonard Meacham, Warden df the Wyoming State Penitentiary,_said that
more than 75% of the inmates Were school dropouts. Thus the cost of the
dropout assumes a hecavier findhcial burden to the society than just lost
earnings. Six dropouts during the 1973-74 school year at Rawlins com-
mitted felonies shortly after dropping out.
‘ ' |
General agreement prevaila that American society is better off to
. keep youngsters tn school throyigh high school graduation.if at all poss-
! ible. Failing that, to help them into GED programs on career and
vocational training so that they can become productive citizens.' Project
SCHOOL is concerned with three relatively new interests in public educa~
“tion; dropout prcvention, awareness, -and rehabilltation.
}
Pro;ect SCHOOL, in Rawlins, found that a large number of dropout&
came from homes where the parents “had been dropouts. Conversely, *
the children of h1gh school and 'tollege graduate parents were more likely
to Lompleto high. ‘school graduatiOnf In summary, a recycling of dropouts
is occurrinq. Project SCHOOL ditectly assessed and dealt with this sit-
uatlon by concentration on parepts as a focus of the total program.
/
« Total cost of the projec ovér three years (1912-75) was $28,650f

This aVeraged out to just ove 9,000 per year. Per learner cost per -
yvear was cut to $26.00.per-y ar, er learper start-up cost was $45.00.
Ongoing maintenance lessened|the initial cbst cosiderably .

n / AS a result of Project CHOOL the humber of dropouts decreasad, and
improved potential dropout identification information has been developed.
Also, new attention has been focused on the dropout problem throughout
the schools, the community an espegially to the involved parents.

Group counseling, relatively new to the district, has become widely
"acfepted and each- month the su erintéhdent meets with groups of- students.
‘Public relations were positive y improved.as cited by 'students and parents
as the project provided a placé to go to talk and listen to others ¢on-
cerning school, family and any;other toplcs that develdped. ,

I

In sum, beth the soft and. hard data suggest that Project SCHOOL has
produced and is ntinuing. to produce benefits, Measurable statistical
. changes have occurred with the lotal dropout rate but, perhaps more
- importantly, there ig evidence of change in the school system with which
ﬁheee ytudents interact. The‘foundation of a community-school wide effort
/has been established which is mqgdeled on an inclusive basis. The project
"sand project staff have served as-an educational' change agent. A Wyoming
State Dept. of Education evaluation team noted: - . o~ - ~
o 1. "The project ‘has enormous potential for pogitive change. The
improving of parental attitude tqyard the school igs recognized

-

ERIC v 6

[4 L.
Full Tt Provided by ERIC.
[ .

>

+




|

i

- : o
- i

2. The support of the . recre tion and entegtaingeny Ffacets of the =~
wling tickets uged as Incentives)
hip between achool and dommunity from

could grow intb a partne s

s
.

outstanding,
an'unusuall

in the nation".

l cluded, at the high school 1evel,
\has focused on such topics as

5., The parent involvement has!
more than just "gripes". It

.- a. Relationships between paxent and teenagers.

- b. Information about the higii school and its prograims.

c. Speakers on gducation and vhild rearing. \

. 7. ' volvement of other community ajcncies, such as Mental Health,

»

pating in the high school counseling Sessions.

9. Parental feedback "indicated general a eument with the high school
"dropout" program. They saw some pbsitive changes on the part
of their children as a result of the pr: ject.

The project successfully preventcd some studdﬁts from droPpihg out of

school since? { AN
o ] .

-

1. The Iéropout rate fot pgrticipanta in the student guidance. groups
¢ did not differ from the dropout rate for the\gtudent body as a

whole and,
2. /members of the student guidance groups had (in comparison to the’
entire student body): . . :

a) significantly lower scores on the Otis Test of Mental Abilit

b) come from significantly mpre homes in which neither parent ha%p
completed high schdol - :

c) been truant or in trouble in sthool more frequently

d) achieved two or more "F's" in school course work in more cases

e) represented fewer homes in which parents had acompleted high
school. ' ’

. » The project in operation indicated the following:

1. The tickets for use of reinforcement seemed to be dn ‘effective
factor in dropout prevention. .

ERIC . 7
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‘ 2. The project activitics hdve had an impact upon the dropout rate
v in Rawlins High School. . '
i/ . T . -
3. Eight of nind "Potontial Dropout Factogs were significamtly <
1_ accurate” predictors of actual dropouts from Rawlins High s;hool.
4 .
Recommendations from Project SCHOOL ] R 0

1. A-study should‘be made to determine how significant is pﬁkentgﬁ
involvement in the education of their childrena. Parental
education was a major determinant in high school graduation as
found in this study and many others. " Parental invo;vemenf may
be another factor. If so,.involving the parents would be bene-
ficial to their children. Parents should not be treated in
idolation from irey groups in the educaticnal process, but should
be provided with meaningful roles in moving toward common decis-
‘iongs in all matters of major importance to the schools. 7

+2. Factors such ae family backgrotnd and pdst experiéﬂce‘shoul& be
: cronsidered in tﬁf formas for poth student and parental groups.

3.  since actbal und*potential school dropout factors reldt@ signif~ -
icantly to an individual's early home background and parents' edu-
nation or lack 3f education, research needs to be donec in the aréa,
of emotional Psadiness and early reVersal of negative input towards
Pducation before or during the child's first year in school. r

.- A
4. Emphasis should be placed on regearch needs to be done in the area
of group counseling for early primary Btuqéﬁtu. Group counseling
ghould also, include, ao part of the educational system, parent
groups, student-parent groups. teacher-parent groups and teacher-
gstudent-parent groups in conuidering'ulleviutions for problems and
progress tuward;solutionuf :
5. ‘The regults of. Project SCHOOL demonstrate, egpecially in the third
.year, that a eost cffoctivenogs program wag in operations; asc for
overy ten students kept in gghool by efforts of staff personnecl
will regult in the cost boing absorbed by thio local district through
) the - state classroom unit, ™ In addition, the project reached many,
v parents and other studen.s not identified as potential dropoutd.
’ The cost of the entire project will not equal the public cost of
local dropouts who are involved in correctional inat}tutioné, public -
welfare or uneémployment.

6. In develqping programg to deal with potential dropouts, ¢are must
be taken to work with their.parents(s) or guardian(s). 1f the non-
school and school environment are correlated toward the same pur=
poses, then a more positive effect on the student is likely to

. occur than if the two environments are in conflict. :

1. The schonl system should keep parents, and the communiéy as a whole,
" informed of the programs in which they can participate. Parents
must be constantly informed and made to feel that they play an
important part in their child's educaticn.

EMC N . . v . N B . .
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8. The school district should attempt to keep récords of .their drop-
- .outs‘and hake efforts to return the student to school. Referral
T ) agencies should be contacted in each case so that alternative plans |
of aetion are available to insure an adgequate education for the’
student. - T -

9. New adaptation of this project or similar projects should be imple- .
‘mented in the near future to do somethimg about. the dropout problem
" ‘rather than nothing., This project should be continually modified
to deal with changes that occur in coping with the dropout problem.
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, PROJECT SCHOOL IN THE ELEMENTARY SCHOOL % . ™

- - - N €« »

s . . .
o Thzfdevelopment of positive attitudés tOWarﬂ self, oth@rs, and school
_rnhcutﬁ*be*rntttat“d from the onget of the total school exp tence:— The————
~-3chool dropoutahaa become a vital statistic, and has indica;ed a need for
a.preventiv® program which ‘could enable the potéhtial- -dropout to experience
a more successful school relation'hip Therefore; Project SCHOOL has
emphasized the nced for a dropout preventlgn program in qrades K~12. .

- 4 % . . e
The purpose of the following repogxiwav to acquaint t eader with’ N
the role of the Rnwlln‘, Wyoming, elementary school in the Title B{I Project
SCHOOL. Innovative 'topics 1ncludg\£2é organization and administration of .
parent group meetings "utilizing beha ;or modification tecKiniques, and.a plan 1

for 1mplementxpg developmental guidance and cgunaeling bechniques involve\‘_ '
in classroom intervontion ?EYG) .. . - " , .
: N [ v . S "
Parent Gtoup Moeting Procesa & 4

: wﬂc? dealing with the poqitivo devielopment of the 'total child there
became ameed to involve the parent or guardian of that child in the educa-
tional process. Paur attotgtd of P T.A., “P. ¥.0. and other parent-school
prganizations have met wlth.limitod ‘success in involving paremts of poten=-
tial school dropouts. « Project SCHOOL catablished as one prime objectivew
the involvement of selected parents: in a positiye group eXperience. . It ‘
“was assumed thap if the parents became associated withwschool ih a positive
roaltionshlp. they would rofloct this positxve .attitude’ to their children.

Identification nf Parents. Although the priﬁan;'oﬂgecbive of Project
EEHOOL was to decroage thg'dropout rat¢ within the school distinict, the .
@lementary school de- -emphasized thip objective when selecting parentu to
participate in groiips. To label elémentary school chfﬂdren as "potential D
vdropoutg" could cause damage to the child's self’ chnaept. ‘Theraforo, ) .
teachers and counsclors, using a 19cally developed check list and othor
materials, identified students they -felt were exporiencing school fruutra, s
tiong, failure and other causes which coild eventually culminato with .
dropping out of schoql. The total teaching btaff,was oriented asg, to thc

urpose of the parent moatinqs, ard ‘then agked to make referralo baucd on
the criteria listed above. Aloo, the school counselor invited tfose
parentg whose ¢children Had been reforred to the coun,elrrvfor help with
school adjustment.'aociallzation, impro&ement qj self concept and other school
confligt rclated problomg. . . . .

+

Tho Perahina Dlomontary School which had a plurality of Mexican-American
* and low indbme students was a high priority target school. Parent group
meotings were initiated there from the beginning of Project SCHOOL in 1972.
In 197 -75, the program was gxpanded to incidde the Sunnyside and Mountain
View €chools in Rawlins, Wyigling) Total elementary population at the three
sthools was }uut”ovnzvl,ldo ildren. Approximately 15% to 20% of the child~

. ren'g_parentu were invited to'participato in parent group meetings.

. . »

) . _;ganization The pérent ﬁr;up meetings were designed to meet once
every two weeks for a two hour evening sesgion. FParents were contacted by a
letter which explained the purpoge of the meeting, time and place.  In order
to improve communication and meet the needs of the minority population,
including some monolingual Spanish, the Pershing School letter was biling-
ually designed. During the.initial sotaggs of the project, personal phone

"
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calls wére mqge_fa remind parbnt% of the meeting and to enable /the parent
to ask quest? nsrdoncerning the nature of the. groups. As the groups became
'more ordanized, the letter sent out the day of the meeting proved satisfac-
tory. - i . T YA CooT

’ / .

Staff. Selection of a highly skilled staff was pertigent to the suc-
cess of the parent group program. Group leaders trained in group process
techniques, child 'development and counseling were screened and selected.by
the director o the Préject. Becausg.of the Mexican~Ameyican population

at the P fig School, it was important to {n¢lude lea rs who were bilin~
gial and knowledgﬁable of the parents® cultural backgro(nd. ProYect SCHOOL
relied upon the skill of the local educational staff. ,ﬂb?ders included:
teachers, counselors and principals. R //'

Behavior Modification Procedure. Project SCHOOL developed an innova-
tive procedure for encouraging parents, to uttgnd the¢ - group méctings. The
parent's positive behavior, attending a group meetihg, was reinforced. . &
Children received an incentive award ‘for getting their parents to attend ™ °
the parent group meetingsg. he incentive awards ¢ nsistad of tickets for
local entertainment estabifshments and drive=in r¢ztaurants. C

’ . 4

As the ¢hildren received the awards they ga%ned an awareness, that
their parents“wére genuinely interested in the child's school involvepfnt.
Such positive communication between parent and c¢hild ¢an contribute to
strengthéri family unity. i ’ e .

.

The behavior mbdificdtion pripciple utilized for the ‘*encouragement o~
consistent group attendance has proven to be veory effoctive. Parents con
tinue to attend the meetings once every two weeks for the entire school
_year. R N NS

-

. . Content of Group Meetings. The content of the parent group meétings.
- was dependent upon the interests of the parents and the skiﬁ}s of tht group’
leaders. Tife first meeting each year was devoted to the rientat{on-of the
. parents of Project SCHOOL. Parents were then asked to suggest topics to '
3 be discussed throughout the year.. = - -

. Co. \ -
Parents suggested such topics as: child discipline, community pre-. .
N Judices, child conflicts, child behavior improvement, individual diffoer-

. ences, school policies and procedures, family unity, community pride and
.many other parent-child-school reiated topics. :
.Group leaders proved to'be skilled in many of the areas of parent

~ interest. It wasg attempted to include one special topic within each.
meeting. Content of the meetings generally was divided into the ¥ollowing

. two stages: (1) structured activity s to instyuct and educate parents; and

~ (2) unstructured group counseling sedsion - tolenable each parent to dig=~

cuss individual concerns.

The structured activities, whi lasted from 45-60 minutes, included
preuontutiqhg by the leaders on sucf topics as: ‘behavior improvement,
- 6chool policies, bilingual educatign and child dédvelopment. Also, to
o;icnt the parents .to the school environment, a 60 finute video tape of the
children in the classroom wags prepared .and presen@ed byione of the teachers.

f Ll ‘o
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Following the gtructuréd"activity, the parents were divided in groups.

not larger-than eight to encourage the gharing in individual parent con-

cerns. .Parents openly digscussed their values dealing with family, school

—and community. —Hany va

’ meeting. Often role-playiné

. 'ingight into each unique situation. The group counseling philosophies and
approaches were le¢ft up to the’group leaders as flexibility encouraged the -
~interdisciplinary approach® -

L
G
i s

. ) b ~/
Groups oftdh_enco%rage children to agtend and coétribute to the meet-
ings. The children were able to deséribd school from' their own pergpedtivéy
which was.of Yreat valué to the® total group expeérience.’

v ' .

N A : . .

. To reinfarce the participants, dinner~meetings and picnics wexe spon-.

iored for the Christmas meeting and the final spring encounteg. Tﬂe dingef.

- "and picnic was a family, affair which was a positive experience for ‘each
- . S e :

'*- participant. Ve ‘ i

‘ .. , / : .
. Summary., At the time of this writing, Project SCHOOL was mo&ind

strongly: into the fourth year of implementation. The project has gained

s the full Bupport of *the administration, odhool staff and community. Stu®
dents, whose parents firstg:ttendeﬂ the elementar grgﬁﬁs, were, entering

* high sechool.’ Therefore, efaluation of the ‘project was incomplete. The
acceptance. of the group medtings, however, has ‘grown strondger cach year.
although it ‘was too carly td tabulate the effectivenesds, Project SgHOOﬂ hag
_had on preventing school dropaut among those who attended elefientary guid-

. .

Project SCHOOL has focused attention on parent-child -cémmunication.

The. gquidance department at the high schog has emphagized. grqQup coungeling
with potential dropouts. At the elementary school level, a preventive

. developmental guidance approach utilizing classroom intervention has been
implemented. . . .

The following,repogt describes the okgunhzution'and.iﬁg}cmentation of-
the clasoroom intervention guidanco activities in the Rawling eXementary
school gystem. Starting in the fallsof 1974, counselors and teacherp worked
together to develop a classroom interventions guidancg program. The
elementary guidance'coungelor acted as a facilitator for the ‘new program. .
The counbelor was respofisible fo intro%ucing the program to the eclementary
gtaff thi¥ugh ingervice mdétingu. Teachers were asked for input arnd gupport,
as they were to play an important role in the activities,

. . .

. The objectives of the program inclyded: improvement of self image,
“acceptance of se'f, better social interaction, awpreness of group processes,
understanding of feelings, value clarification, and improvemont of peer
relationships as well ag 'other related affective domain concepts. "It wag |
projected that if b comprehensive guidance program could be introdudced at
the elementary level, then the high school drppout rate would show a pig~ '
nificant decline in future years. .~

K]

To mdot tHe objectives, the counselor. prépared guidange activities’
[ - .

R 12
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‘and gsociddrama techniques were utilized to gdin =’

ance groups, the Rawling' sghools had certainly experienced a marked ’ -
increase in parent dropings. : . ’ . : -

< N . - . . *

P - CLASSROOM INTERVENTION GUIDANCE-ACTIVITIES (K-6) :

v were shared during.this stage of the——

1




to be” prlsenued to the 1nd1v1dual classrooms A schedule yas posted each

week in the teacher s lounge and teachers were encouraged ko voluntarlly '

T“*'*'stgn‘np—for'an 1nterventlon actLVLty-., L
\

:‘Qw The cbunselof devoted approx1mately 15~ 20 m1nute sessions weekly to
the program. Teachers“wefe asked to-'remain in the classroom to assist the
Counselor and.to learn. the gu1dance technlques.

R

-
K

- Act1v1t1es 1ncluded. mov1es, classroom meetlng Ly filmstribs, stimulus”

"stories. records, puppets, role playlng and sociodr Teachers were

" encouraged to present follow~up act1v1t;es throughout the week. .Also,

teachers were prov1ded with resource materlals to enable them to, present

additional gu1dance act1v1t1es. . ’ 2
e T

. ‘During the flrstuyear (1974-1975) ,” the program was enthus1ast1cally

accepted by the teachers! The elementary system consisted of 50 classrooms -

in grades K-6. The program was initiated in October and contlnged through

May, and a total of 445 classroom gu1dance act1v1t1es were conducted by the

‘elementary counselor. .

\

Lot ~ et ag

The 1long range goal was that classroom teachexs would eventually 1ncor—
porate the: guidance dctivities into their'regulag curriculum. . In order for
a preventlve program to be comprehensive,. the tei&pers themselves must

'conduct most of the act1v1t1es - 4

A

B

GROUP ACTIVITIS; FOR STUDENT SELF AWARENESS

A. ObJectlves. Helps create self-understandlnq, 1ncrease self—aware—
- \ness, awareness of self in relatlon to famlly and social relat1on—
R : » 'ships. .- ' . i
R Activity: Family portrait,” group member selects othex groupU'~_ !
s part1c1pants as representlng famlly members. Members group up
L for 1mag1nary p1cture. Positioning and 1nclus10nAexclu31on give .
) ! clues to member's famlly relatlonshlps - .
-, ;
B. Objective: Helps student to 1mprove in; peer relat1onsh1ps.
* _Activity+t - Each studént goes around the clrcle telllng ‘each person
. "the way I see you is . . LU - .
- i3
] «. 7
c. Objective. - Helps students to realisttic. self—appralsal &
Activity: Each student is given a sheet of paper and asked to wrlte
responses to the .following questions.
Are you really being yourself or another:
- Are_you living? L
) Are you actingga part, wr1tten by someone else?
. what people doWou admlre? ’ . ‘
Who would you like to be like? 4 o
. After individual answers are written, ‘the. students d1scuss their
responses with the group. -
K
" D. bjective Helps students clarlfy self -awareness. .
. T Activity: Students write down -ten different responses to "Who
- am I?" and then relates responses to the - group .
A v . :
¢ 13 |

ERI

Aruitoxt provided by Eic:




Lo L 12
BE. Ohjéctive:, Hélpé;students with'self-ideﬁtity awaxeneés.

: Aptivitg:.4§tudents write down an experience with_thgir first,
middle and last dﬁﬁ?ﬁﬁirﬂggrﬁﬂﬁmﬁfeel~aboutmeachunamek_;ngn_;wM;kimwA
they ‘Wwrite down a name they would™like to ‘ke-called. ‘

4

R i L - . - .. o - .
-, Objective: Helps students to-clarify their own'values. i .
:Activity: - Each student empties purse.or wallet onto the floor in -

¥ the group circle and explains why he/she has that particular pos- .
¥ session. : - . K ‘ } . .

Objective: Helps students.learn about hiﬁselﬂVherself'in'relation- )
ship’ to other objects. T s —_— .
Activity: -Each §roup member stells what angmal -he/she is most like . .
and .then. the group guesses in role-playindg what animal, each member
‘typifies by voice, movement, etc. Same can be dope by colors, ‘
climate, etc. ; R oo : . :

: o . S .

H. Objective: ~Helps students to tHink about future. = -

’ Activity: Students write' down for any projected year about two -
of their happigst days and how and where these days took place.

I. Objec&ive: Helps stﬁdentsvscrutinize present self-céncepts.

' Activity: Students write ten positive active verbs about them-
. selves.with objects and on the other side of the paper ten neg-
ative active verbs about themselves. i.e. "I am happy."’vs "I

am not happy.” )

. 3. Objective: Help students learn evaluation of self.
Activity: Student confident@al foliers are givén to the students

ﬁo-pexuse.“.General group comments are then related.
. R : . . ]
i

K. Objective: Helps students cooperafé with peers and.gamesmanship.
Activity: Use "Ungame” tell it like. it fs and/or group therapy for
-solid interaction games. s o : '

Ly Ob%ecti%e: .Help gtudents in sensitivity awareness activities:

R i

Activity: Trust circle, trust walky inside-outside circles,

ouugr-innefxgézcles, blind walk, trust-fallg all other sensitivity

app;oaches where appropriate.,

M. Objécti3%: Helps students feei,bettgr abéut their stxendths:
‘Activity: Student lists 5 things he/she feels'positive about
himself/herself ~ discudsion follows. T

N. Objective:' Helps“stugent to.increase knowledgé_of family relation-

. ships. oo . C
y.Activitz: “Students write down how: father sees him/her then sep—
» arately fo¥ mother, brother (s), si%ter(s) and different friend(s)

see him/her. Discussion follows.

‘0.. Objective: Helps students think of future. )
~ . Activity: Students draw a picture ten years from now{featuring
.  themselves, théir house or apartment, job and activities. Dis-
. .. cussiop followsiyith each student explaining his/her picture.
. IV . , o -

o
o
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P. Objective: Helps students/parents reflect on past incident for -
" future correction(s) .- . ’ ’ { ‘
— - Activity: - Students/parents are asked ‘to recreate past- family - - - .

. quarrels/arguments that went -on or seem unresolvable. Role playing
is structured with counselor intervention for these particular )
° Aincidents. Sociodrama and/or socioguidrama may be introduced pre— 3,f
viously. - . .
Q. Objective: Helps students see need for human interactioﬁ.i
'~ Activity: Each student goes around . group telling each member
what gift he/she would like to give each member. Also gives him-

self a gift. Both concrete and ‘abstract gifts are apropos, i.e.,

car, happiness, etc. . i

R. Objective: Helps students/parents to delf-appraisal for values,
Activity: Each group member lists an impogrtant value or attiibute
for each member of the group. Discussion follows.

S. . Objective: Helps students/parents‘to focus meaning for group inter-
action. : _ ) .
Activity: All members draw a privacy circle with 5 levels. ‘Level
% would be material covered with strangers, level 4 with acquaint-
ances, level 3 with ﬁriends, level 2 with intimates and level 1 . =
with self and innermost secrets. Members discuss which level group is
on. ' ‘

T. Objective: Hélps students/parents toward self-awareness with ‘self.

Activity: Each member draws a line at the top of a piece of paper
that represents his life chronologically. - He/she makes an X at
each critical life-point or major change in life and writes a note
on each at the bottom of the paper. Discussion follows.

u. Objective: Helps create family understanding.

' Activity: Each member lists at the top of the paper what thé'major
) - family problem-is at home. At the bottom of the page, the member
"lists what he/she can do most to a11ev1ate the problem. ,

v. Objective: Helps students appraise his/her own value system.

’ Activity: Each participant lists happiest and unhappiest experi-
ences to date from earliest remembrances to present. Discussion
follows. .

-
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- Other comments '
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e g | ‘ ' L ‘Ap'péNsz
' P MAL SCHOOL IDENTIFICATION FORM o _ A,A:\,A, o
Name o ! ' - Sex Grade |
A P el B
Preseril; clads grades * N /
Absenteeis T Often ) ___Sometime __ Never |
J. Tardies\' S e e . . _Often ' _____Sometim.e — Never' J
—A%t-z-eude—-tewa-rd—e—}ass"(‘s’ﬂ— ____Poorx AW_:QQQ____;
Health : ____Foor , ___RAverage ' __;Goj_o_d |
! : .- :
Retained in school - _i__Twice ____Omce __NeVer ‘

. Education of parente_: Fat};er) __'_Below HS ______Gi'ad. HS ____._-_Coillege

| o Mother _ Below HS Grad. HS  __ College
Truar_:é: or reported trouble te . ’ . |
parents . —_Once __ Twiceor . _ Never '

: oy s more k :

1.0 ' 99 ___100-109.  __ 110+ !
Aptitude (DAT, etc.). __1—25%  26-49% ____50%
Achieve_ment sq'orea (ITED) averages ____1-25% —26-49% ___ 50%+ {

) Extracaz;ricular‘ actii/ities_ ___None ____One ___2or fore
Friends who ciuit school - _____None ____One _____;2 or m):::e a
Personal appearance ) _____Poof _‘__Average ____Good |
vNumber of schools attended (towns) __6ormoxre __ 3-6 ____2or less

B

L

¢

¥

LRIC




